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Trust Vision 
 

We are:   
A Multi Academy Trust at the forefront of providing a 21st century education for children.   

 
We have a vision for education that gives children the necessary skills to thrive in our modern, 

21st century world.   
 

Our pedagogical model combined with the intentional deployment of technology will help us deliver 
personalised learning. Through the innovative use of digital technology we will create a level playing field 
for all children, irrespective of their language skills, reading ability or any other factors that may present 

learning challenges.  
   

Technology will accelerate our progress but will not be the driver of our vision.   
We will develop both the cognitive and social-emotional skills necessary for children to succeed in their 

personal and professional lives.   
 

There will be no barriers to achievement within our learning community and our teachers will build strong 
relationships that facilitate the learning of others.      

 
Traditional classrooms will evolve to allow the vision to be fully embraced. Our enabling environments 
will be child-centred and designed to allow for flexibility, collaboration and independence. The aim is to 

shape our environment to better reflect a 21st century workspace that promotes social interaction, 
communication and self-regulation.    

Trust Values 
 

 
 

 
 

 

 

 



 

This policy should be read in conjunction with the following: 

• Assessment Policy 

• Behaviour and Anti Bullying Policy 

• Child protection Policy 

• Early Years Policy 

• SEND Policy and Information Report 

• Intimate Care and Toileting Policy 

• Equal Opportunities Policy  

• Equality Statement  

 

This policy is in line with the KCC service level agreement (SLA). 

 
Aims:  
The primary aim of the Specialist Resource Provision (SRP) is to develop pupils’ functional 
communication skills, emotional understanding, self-awareness, and social skills. This enables 
them, wherever appropriate, to access learning alongside their peers within the mainstream 
environment as independently as possible. Each child receives bespoke support through 
carefully targeted, achievable learning objectives that reflect their individual needs, abilities, 
sensory processing differences, and personal interests. 
The SRP places a strong emphasis on fostering pupils’ independence in preparation for adult 
life, teaching developmentally appropriate life skills as part of their daily experience. Operating 
as an integral element of the school’s inclusive practice, the SRP ensures that all pupils are 
provided with equitable access to after-school activities, clubs, and wider school opportunities, 
removing barriers that may otherwise limit their participation. 
 
Principles of nurture 
The SRP is underpinned by the six principles of nurture: 

o Children's learning is understood developmentally. 
o The classroom offers a safe base. 
o Nurture is important for the development of self-esteem. 
o Language is understood as a vital means of communication. 
o All behaviour is communication. 
o Transitions are significant in the lives of children. 

 
The children are encouraged to integrate into the life of the school as often as possible, but we 
recognise that our pupils may sometimes experience difficulties in particular situations and 
need specialist support or adaptations to achieve this.  
 
The use of sensory equipment to address sensory processing needs and ‘Zones of Regulation’ 
for regular emotional ‘checks in’ throughout the day underpin our approach in supporting 



 

children to regulate their sensory behaviour and emotions. We recognise that sensory and 
emotional regulation is essential for children to become successful learners.  
 
 
Inclusion into mainstream 
The whole school follows an autism-friendly approach, this includes: 

• One-page profiles used to know the child and their interests. 
• Clear routines and structure established. 
• Any changes or transitions are clearly communicated. 
• Visual supports are consistently used.  
• Sensory-friendly environments. 
• Low arousal classroom displays. 
• Flexible seating options, including calming/quiet spaces. 

 
The appropriate level of inclusion within mainstream activities will be reflective of the specific 
personalised needs of the child and the individualised support needed to enable this. The aim is 
for all pupils (when appropriate) to gradually increase their time spent joining their peers in 
mainstream activities, either supported by SRP staff or their mainstream class teaching team. 
The length of time and the choice of lessons that the pupils spend time with their mainstream 
class varies depending on a number of factors, for example: 
 
• How is their day going? 

• What are their most successful lessons? 

• What potential challenges might the pupils face? 

• What effect the reintegration would have upon the well-being of the child.  

 
Applications to the SRP 
Children will be admitted in line with the SEND Admission Policy. Placement referrals will be 
agreed between Kent County Council and the school; no pupil can be admitted without prior 
agreement from KCC.  
 
The application will be based on, but not limited to, the following criteria: 
 

• The pupil must have an EHCP with Autism as their primary area of need. 

• The pupils must have assessed additional needs which appear primarily to relate to 

Autism.  

• A child’s EHCP and supporting documents must be sent to the school from the Local 

Authority SEND team.  

• Each application will be considered after careful scrutiny of a child’s EHCP. At this point, 

if it is felt that the child may be successful then an observation will be carried out in the 

child’s home or current educational setting.  



 

• Any decision about a placement will also consider the SRP eligibility criteria as well as 

recognising the practical and logistical limitations on the space and resources available 

to us, within the SRP and the mainstream classroom.  

• The decision whether to offer a place is made by the school leadership and in 

collaboration with the hub SIP.  

• The decision is then sent back, in writing, to the Local Authority SEND team, who will 

contact parents and carers to inform them of the decision.  

• If a place is not offered, it is due to the fact that SRP and mainstream school would not 

be able to meet the needs of the child, thereby denying the child the opportunity to reach 

their full potential. 

 
Upon receipt of the consultation a visit is made to the child’s current school to gain information 
to support the consultation process. Parents are invited to view the school and the provision. 
Prior to admission a meeting will take place to agree the following: basic admissions 
information, timetable, risk assessment, Pastoral Support Plan (PSP), medical or personal care 
needs and Personal Emergency Evacuation Plan (PEEP) if needed.  
 
Eligibility Criteria: 
In order to be considered for admission children must: 

• Have an Educational Health Care Plan (EHCP) with diagnosis and Primary needs of 
Autism; without severe or complex learning difficulties in addition with their Autism. 

• Have the ability to communicate (although children may still access support and 
programs devised by a Speech and Language Therapist (SaLT) delivered by trained 
support staff. 

• Have the potential to be included in mainstream activities. However, what constitutes 
good levels of inclusion must be considered on a care by care basis. 

• Have the potential to gradually build up the children’s time and tolerance of mainstream 
learning environment in their time with us. 

 
If the child is struggling to access mainstream, discussions will be had with parents to 
discuss the possibility of needing a more specialist setting. 
 
The SRP provision is not a suitable setting for children who:  

• Do not have the social capacity to enable them to successfully intergrate into 
mainstream academic lessons. 

• Have severe or complex needs in addition to their Autism diagnosis. 
• Have social, emotional and behavioural difficulties as the main cause for concern. 
• It is recognised that these may occur as a temporary need, as a symptom of Autism; 

however, where these are not temporary, and/or present a major barrier to the learning 
of an individual child, the SRP is not able to offer adequate or specialised SEMH, 
behavioural support or SLCN and is therefore an inappropriate setting.  



 

• Should these difficulties present once admitted to the SRP their place would be reviewed 
(through the process of Annual Review, which could be brought forward), in cases 
where: 

 The child is not responding to support. 
 The child poses a risk to self or others and/or impacts on the learning of other children. 

 
SRP Exit Criteria: 
 
When a child no longer needs the support of the SRP, they will have built up their independent 
time in the mainstream class. 
 
This could include situations when: 
 The child has developed self-help strategies to effectively manage their challenges and 

difficulties.  
 Resultant or additional learning needs can be met at the level of SEN with support, with 

interventions in a mainstream setting.  
 The child is at the end of Year 6 and transferring to secondary school. 

 
When a child is ready to leave the SRP, effective transition will be planned and supported to 
facilitate success. 
 
Transition to an alternative setting will also be considered when a child needs a higher level of 
specialist support, or an alternative area of specialism.  
This may occur in situations where:  
 There are frequent and/or intensive behavioural difficulties which present a risk to self 

and/or others, and prevent learning. 
 The pupil remains unable to access the mainstream learning environment on a regular 

basis, following intensive SRP support and advise from external professionals. 
 A child or parent expresses the wish to change provision. 
 There is a consensus view that the priority need could be best met elsewhere. 

 
Exit from the SRP will normally be considered at the formal statutory Annual Review. An Early 
Annual Review may be called if it is felt to be urgent or necessary. 
 
 
Staffing 
The provision will be led by a specialist SEN qualified teacher, who will be supported by 
teaching assistants. The number of adults within the provision will be dependent upon the 
needs of the children within the provision. All staff will have regular continuing professional 
development (CPD) to ensure up to date evidence-based knowledge and skills are employed 
when working with the children. Pupils will require differing levels of direct adult support 
dependent on the needs of the individual pupil or the subject or activity they are participating in. 
The Trust will ensure that suitably qualified and experienced staff are available to support pupils 
to be included with their peers in mainstream activities. We will ensure class teachers are aware 
that they retain responsibility for the progress of all pupils on their class list/roll. 
 



 

Specialist Support Offered  
Resources and Interventions to support SRP children could involve access to: 

• Individual intervention support (based on EHCP targets) 
• Speech and Language Therapy (SALT) 
• SALT Interventions, such as Language Through Colour (LTC), Gestalt Language 

Processing  
• Bucket Time 
• Core Word Programme 
• Rise Therapy 
• Sensory Curriculum 
• Intensive Interaction 
• Sensory Circuits  
• Zones of Regulation 
• Lego Therapy  
• Drawing and Talking  
• Sensory Rooms  
• Social skills training  
• Fine and gross motor support  
• Individual workstations and timetables 
• Life skills curriculum  
• Positive Behaviour Management system  
• Individualised Social Stories  
• Specifically devised programmes of study, where appropriate, designed to meet 

individual need. 
Inclusion - Lansdowne Primary School 

 
 
Routines 
In line with our inclusive practice across the whole school, we maintain routine and structure 
wherever possible and provide pupils with strategies to help with managing unforeseen 
changes that may occur throughout their day. The day works on a child-centred timetable that 
ensures individual learning styles are catered for and that learning is practical and engaging for 
the children. As well as ensuring a broad and balanced challenging curriculum is being 
delivered.  
 
Tasks are broken down into small, time restricted blocks in order to help the children to 
maintain their focus. Children work one to one, in pairs or in small groups and their levels of 
progress are increased by carefully targeted teaching and learning opportunities.  
 
Each morning, the children share an early morning snack to ensure their bodies are fuelled and 
ready for the day ahead. This not only promotes healthy eating but supports development of 
social skills, turn taking and the building of positive relationships. There is also a focus on the 
development of language and communication skills.  
 
At lunch time the children can attend lunch club. The children eat together as a class 
community, and this ensures that there is consistency and continuity at this often-difficult time of 

https://www.lansdowne.kent.sch.uk/inclusion/


 

the day. There are transition opportunities in place for children who are able to join their 
mainstream class for lunch and play.  
 
In the afternoon, the children will have more opportunities to integrate with their mainstream 
class whilst following an enriching, therapeutic timetable based upon their EHCP targets. These 
targets are outlined in a personalised provision plan. This could consist of:  

• Zones of Regulation 
• Social skills groups 
• Sensory circuits 
• Daily calm/meditation 

 
Rules/ rewards/ consequences (Links to Behaviour policy) 
The provision will follow an adaptation of the Behaviour and Anti Bullying Policy of the school 
which includes the consideration of pupils with additional educational needs and behavioural 
difficulties. A focus on emotional regulation is the key premise to behavioural management with 
regular opportunities to gain rewards throughout the day. Working towards (time/activity) 
rewards are given to children linking in with the school system.  
 
Curriculum 
Children who have the academic ability for their chronological age will access a broad and 
balanced National Curriculum in-line with their mainstream class.   
Children, who are currently working below the academic ability for their chronological age will 
access a bespoke curriculum. The curriculum will be a developmentally sensitive (stage-not-
age) curriculum, that is categorised into 3 pathways. These stage sensitive pathways take into 
consideration the children’s engagement scale and ability to engage with the National 
Curriculum.   
 
Hatchling Curriculum 
Best suited to: pupils at an early stage of development who benefit from a highly sensory, 
communication-rich approach. 
 
The Hatchling Pathway is designed to establish the fundamental skills required for learning 
through carefully structured, sensory-led and communication-focused experiences, with 
particular emphasis on supporting early indicators of active learning and response. Pupils are 
guided to take small, scaffolded steps towards engagement, while maintaining a core focus on 
the development of engagement, communication, and early independence. 
Key areas include: 
 

• Core Word Curriculum: the introduction and development of essential functional 
vocabulary. 

• Physical and Sensory Development: promoting sensory regulation and readiness for 
learning. 

• Communication and Interaction: fostering early communication skills, including the use 
of Augmentative and Alternative Communication (AAC) where appropriate. 

• Bucket Time: developing attention, focus, and shared engagement. 



 

• Regulation Strategies: enabling pupils to recognise and manage their sensory needs 
effectively. 

• Exploratory Play and Pre-Academic Skills: supporting early cognitive development 
through practical, hands-on experiences. 

• Individual Needs and Preferences: personalised targets that form an integral part of 
each pupil’s daily learning programme. 

• Sensory Curriculum:  
 
Nestling Curriculum 
Best suited to: pupils who are ready to engage in a broader range of structured learning 
opportunities, while continuing to benefit from sensory-led and communication-focused support. 
 
The Nestling Pathway supports the expansion of cognitive and early academic learning, while 
maintaining a strong emphasis on communication, emotional regulation, and the development 
of confidence within a secure and supportive environment. The pathway promotes increasing 
participation, consistency, and skill development across learning contexts. 
Key areas of focus include: 
 

• Core Word Curriculum: further development of functional language to support 
communication. 

• Physical and Sensory Development: the integration of sensory strategies to enhance 
access to learning. 

• Communication and Interaction: strengthening both expressive and receptive 
communication skills. 

• Bucket Time: supporting sustained attention, anticipation, and engagement. 
• Emotional Development and Regulation: developing pupils’ understanding of 

emotions and the use of strategies to maintain regulation. 
• Exploration of Learning Experiences: encouraging practical engagement with new 

concepts and environments. 
• Pre-Academic Skills: building readiness for more formalised learning approaches in 

writing and Maths. 
• Foundations of Phonics (Little Wandle): introducing early reading skills and 

phonological awareness. 
• Life Skills & Physical Education: building independence and physical development. 
• Individual Needs and Preferences: ensuring personalised provision that reflects each 

pupil’s unique profile and learning priorities. 
• Sensory Curriculum  

 
 
Fledgling Curriculum 
Best suited to: pupils who can access a broad, subject-based curriculum with appropriate 
adaptations, specialist support, and teaching approaches. 
 
The Fledgling Pathway offers a rich and balanced curriculum aligned with mainstream subject 
areas, carefully adapted to meet the needs of pupils with SEND. It supports pupils in developing 
greater independence and confidence, enabling them to apply their skills across a wider range 



 

of contexts. The pathway also prepares pupils for successful transition, including readiness to 
access aspects of the mainstream classroom. A strong emphasis is placed on autonomy, 
confidence, and progression towards independent learning. 
Key areas of focus include: 
 

• Communication and Interaction: developing language, vocabulary, and social 
communication skills. 

• Physical and Sensory Development: embedding sensory strategies throughout all 
areas of learning. 

• Emotional Literacy: supporting pupils to develop an understanding of themselves and 
others. 

• Friendship and Play Skills: promoting social development, cooperation, and positive 
relationships. 

• Vocabulary and Idiomatic Language: extending language to support both everyday 
communication and learning. 

• Little Wandle: providing structured and supportive approaches to reading development. 
• Life Skills and Physical Education: fostering practical independence, resilience, and 

physical wellbeing. 
• Reading, Writing and Mathematics: strengthening core academic skills. 
• Wider Curriculum Areas (Science, Computing, Our World, Us and Others): enabling 

pupils to engage with a broad range of subjects in an accessible and meaningful way. 
 

Integration of SRP Pupils into Mainstream Provision 
The school is committed to ensuring that all pupils within the Specialist Resource Provision 
(SRP) have access to high-quality, inclusive education that meets their individual needs. 
Decisions regarding the amount of time a pupil spends within mainstream classes will be 
guided by a careful assessment of their strengths, needs and readiness for integration. 
Integration plans will be personalised and regularly reviewed. Factors considered may include 
the pupil’s emotional regulation, communication needs, academic access, sensory profile, and 
the level of support required to engage safely and meaningfully in learning. Any time spent in 
mainstream will be purposeful, supportive, and closely aligned with the pupil’s individual targets. 
There is an expectation that, where pupils are able to access aspects of the mainstream 
curriculum, their time within mainstream classes will gradually increase as they progress 
through the school. This incremental approach supports their social, academic and emotional 
development and ensures they are appropriately prepared for future transitions, including the 
move to secondary school. The rate of increase will always remain flexible and responsive to 
the pupil’s needs, ensuring that integration remains positive, well-supported and beneficial. 

 
Progression of Skills: 
The children will follow a bespoke set of skills in all foundation subjects that are a part of the 
mainstream school expectations. These can be accessed at the level of the child; at the time 
they are ready. 
 
 
Assessment 



 

Children’s personalised plans are devised using the targets in their EHCPs. These are informed 
by observations using the AET framework from the SRP team, overseen by the Lead Teacher. 
Personalised plan targets are continually assessed throughout the year with termly reviews, 
including an annual review as part of the EHCP process. 
The AET framework provides a model for supporting autistic children to develop as competent 
and confident social communicators. This focuses on areas such as joint attention, 
communication, emotional understanding, self-regulation and social interaction. 
Children are assessed using the AET framework, and appropriate targets are added to their 
personalised plans. These targets are reviewed regularly against the same criteria throughout 
the academic year to track progress and set new targets. 
These targets are then used by teaching staff to plan attention and listening activities, social 
skills activities and emotional literacy sessions. Children will also be assessed in line with the 
school assessment policy. 
All assessments and targets are shared regularly with parents and carers, promoting a 
productive partnership to ensure every child reaches their full potential both socially and 
emotionally.  
 
https://www.kelsi.org.uk/__data/assets/excel_doc/0007/203875/SENIF-Small-Steps-of-
Progress-Tracker-V3.xlsx 
 
Parental engagement  
The SRP is committed to building a proactive and collaborative partnership with parents and 
carers, recognising this relationship as fundamental to each child’s success. We actively seek 
the involvement of families in all aspects of their child’s education, ensuring their insights, 
expertise, and priorities are valued and embedded within our provision. 
Regular communication enables ongoing dialogue between home and school, allowing us to 
work together responsively and transparently. Parents and carers are fully involved in the 
review process for their child’s personalised plans and play a central role in annual EHCP 
review meetings. Their contributions are encouraged, respected, and integrated into decision-
making to ensure that support remains meaningful, consistent, and aligned across home and 
school contexts. 
 
Reporting to Parents: 
We value strong home-school communication and will be available to speak with parents and 
guardians during drop-off and pick-up times where appropriate. In addition to these informal 
opportunities, each pupil in the SRP will have three EHCP review meetings throughout the 
academic year involving the SENCO and relevant staff to discuss progress, outcomes, and next 
steps. There will also be one Annual Review meeting each year, where the EHCP will be 
formally reviewed with parents/carers and other professionals to ensure the provision continues 
to meet the pupil's needs. 
 
Reporting to LA 
The SRP contributes to LA’s strategic plans and outreach, reporting specifically on the impact 
of the work of the SRP and actively engaging with LA’s SRP panels and Community of Schools.  
 
Regular reporting will take place with the LA confirming pupil details and movement within the 
provision. There is also an annual LA monitoring visit. The SRP Lead Teacher and school 

https://www.kelsi.org.uk/__data/assets/excel_doc/0007/203875/SENIF-Small-Steps-of-Progress-Tracker-V3.xlsx
https://www.kelsi.org.uk/__data/assets/excel_doc/0007/203875/SENIF-Small-Steps-of-Progress-Tracker-V3.xlsx


 

SENDCo will work with the council’s inclusion team to ensure the outcomes of the service level 
agreement are delivered.  


